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Abstract

Jennifer R. Baldwin

Identifying At-Risk Students
And Providing Them With Leadership
Opportunities To Create A
Bullying Prevention Program
2004
Dr. Hurley
Educational Leadership

The purpose of this study was to develop a bullying prevention program within
Oakcrest High School. The bullying prevention program was established in accordance
with the New Jersey State laws on bullying in schools. It was also created to be in
accordance with regulations that determine whether or not schools qualify as a safe
school.
The program identified at-risk 10th grade girls who have had a history of
discipline issues and bullying type activity during their freshman year. The program
provided these students with the opportunity to be leaders within their school community
and in our sending districts. In doing so, the students' discipline records decreased by
10% compared to the previous school year.
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Chapter 1
Introduction
Focus of the Study
This study focused on the implementation of a bullying prevention program within
Oakcrest High School. By identifying a group of at-risk girls within Oakcrest, working with
them and creating leadership opportunities for these students, the goal was to reduce the
amount of bullying and discipline issues by 10% within this group of students.
Purpose of the Study
The purpose of this study was to develop the bullying prevention program within
Oakcrest High School. The program identified at-risk 1 0th grade girls who have had a history
of discipline issues and bullying type activity during their freshman year. This group of
students was provided with character education, trained in the area of identifying bullying
activity, reported bullying activity to myself and the vice principal, and provided training to
at-risk middle school students during the school year. As a result of the program, a report was
submitted to the Oakcrest Principal. The use of a bullying program for the high school
means providing a safe and secure school environment for all students.
Definitions
In this study, bullying is defined as physical, psychological, and/or verbal
intimidation or attack that is meant to cause distress and/ or harm to an intended victim
(Christie-Mizell, 2003). A student is being bullied or victimized when he or she is exposed,
repeatedly and over time, to negative actions on the part of one or more other students.
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Bullying refers to repeated, unprovoked, harmful actions by one child or children against
another. The acts may be physical or psychological (Bullock, 2002). Bullying is a triangle
made by the bully, his or her target and everyone else who sees the act (Woosley, 2003).
Bullying is a persistent pattern of unwarranted aggression between two people of unequal
power (Macy, 2003). Harassment, intimidation or bullying means any gesture or written,
verbal or physical act that is reasonably perceived as being motivated either by any
actual or perceived characteristic, such as race, color, religion, ancestry, national origin,
gender, sexual orientation, gender identity and expression, or a mental, physical or sensory
handicap, or by any other distinguishing characteristic, that takes place on school property, at
any school-sponsored function or on a school bus and that:
a. a reasonable person should know, under the circumstances, will have the
effect of harming a student or damaging the student's property, or placing a
student in reasonable fear of harm to his person or damage to his property; or
b. has the effect of insulting or demeaning any student or group of students in such a
way as to cause substantial disruption in, or substantial interference with, the orderly
operation of the school (N.J.S.A. 18A:37-15 (3)(b)(2):
All of the definitions of bullying listed above are applicable to this project.
Another form of bullying is mobbing. Mobbing is group bullying. Students will join
in because of fear of not being accepted (Bradley, 2003).
This study used the foundation of character education in order to provide a thorough
training to the students involved. Character education is a curriculum based program that
teaches good values and citizenship. This program became more prevalent when it became
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obvious that there was a lack of moral education in our society's homes overall (Hymowitz,
2003).
In this study, behavioral misconduct is known as any behavior that goes against the
code of conduct established by the school system.
Some of the students identified in this study will also be known as at-risk students.
An at-risk student is a pupil who has the potential to leave school, for any reason except
death, before graduation or completion of a program of studies and without transferring to
another school or institution.
This study sought to implement a bullying prevention program. A bullying prevention
program is a student organization, as a result of state law, that has a main focus of targeting
subtle and obvious aggressive behavior and putting an end to it.
The bullying program looked at the "hidden corridor" curriculum. The "hidden
corridor" curriculum is a set of unwritten rules youth use when there is an institutional
breakdown of social control. It supports destructive social habits within schools (Twemlow
et al., 2002).
In order to fully understand the impact of the bullying program, the study investigated
the school climate. School climate was defined as the feelings that students and staff have
about the school environment over a period of time. These feelings may have to do with how
comfortable each individual feels in the environment and whether the individual feels that the
environment is supportive of learning or teaching is appropriately organized and is safe
(Peterson, 2001). School climate may directly or indirectly effect learning outcomes.
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Oakcrest has adopted a zero-tolerance policy in regards to bullying. Zero-tolerance is
when a school will remove a student from their system the first time that the discipline code
is broken.
Limitations of the Study
The limitations of the study are that the findings cannot be generalized for any other
school. The students in the study will not be surveyed due to restrictions of the school
district.
Setting of the Study
Oakcrest High School, located in Mays Landing, New Jersey, is a large regional
Grade 9-12 comprehensive high school, which was built in 1960. The school had an
enrollment of approximately 1,450 students and 140 teaching faculty during the 2003-2004
school year. After a 6-year period of flat growth, enrollment had increased by almost 450
students between 1996 and 2003. This trend of increasing enrollment is expected to continue
over the next 5 years.
Oakcrest High School is one of two schools that comprise the Greater Egg Harbor
Regional High School District (GEHRHSD) and serves the communities of Hamilton
Township, Mullica Township, Port Republic, Washington Township, Galloway and Egg
Harbor City. Only Hamilton Township, Mullica Township, Port Republic and Washington
Township send students to Oakcrest High School. Over 95% of the students are bused to
school, and 32% of the students travel in excess of 21 miles, one way, in their daily commute
to school. Oakcrest High School is located on a 110-acre wooded tract in Hamilton
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Township and is surrounded by grassy areas and athletic fields. The school community
covers 227 square miles, an area of geographic, socioeconomic, and ethnic diversity.
Oakcrest High School students had come under increasing risk factors because of the
social and economic changes in the community. The school is less than 25 miles from
Atlantic City where the casino industry is a constant source of instability in the community.
Farmers in the community were selling their land to developers due to the expanding casino
trade resulting in an increase in low-income housing developments and apartment complexes.
Some students live in waterfronts homes worth more than $1 million dollars. However,
almost one third come from areas best described as rural poverty. The 2001-2002 per capita
income for Atlantic County was $31,396 which reflects the average of the upper and lower
economic levels in the school's community.
Since the 1994-1995 school year, seven budgets have passed and 13 have failed. The
2003-2004 budget was the first to pass in four years (T. Grossi, personal communication,
September 8, 2003). This reluctance to pass the budget is most likely a result of GEHRHSD
being a regional school district. Each of the encompassing towns has its own K-8 budget. In
addition, these towns must contribute to the regional high school budget, therefore,
increasing property taxes. The towns involved are very diverse in size, amount of rateables,
and socioeconomic status. This leads to a diverse local tax impact within the school district.
The school demographics illustrated that Oakcrest High School had a 35% mobility
rate, the highest in Atlantic County and one of the highest in the state of New Jersey. The
October 2002 school lunch report listed 435 students (30%) on the federally funded school
lunch program with a high proportion of minority student participation. This number of the
federally funded school-lunch program had been increasing at an average rate of 2% per year
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for the past 5 years. Of the school population in June 2003, 65% were Caucasian, 21% were
African American, 10% were Hispanic, and 4% were recorded as other. Approximately 20%
of the student population was classified as needing special education services, and this
number was projected to increase upon the arrival of the 2003 freshman class.
The academic offerings, as listed in the Course Selection Booklet, provided for five
distinct academic tracks that included AP, honors, college-preparatory, non-collegepreparatory, and remedial programs. The New Jersey School Report Card (New Jersey State
Department of Education, 2003) showed that 42% of Oakcrest High School graduates
attended a 4-year college after graduation and 32% of the graduates attended a 2-year
community college. The average total SAT score of the Oakcrest High School class of 2003
was 941. The average total SAT score of the Oakcrest High School class of 2003 collegepreparatory students was 1,051. In the 2002-2003 school year, 42 candidates took a total of
77 AP tests. Of the 77 AP tests attempted, 45 resulted in students being eligible to receive
college credit. The March 2003 HSPA results showed that 96.7% of 11th graders passed the
language arts literacy test and 85.5% passed the mathematics test (L. Gale, personal
communication, July 30, 2003).
There were 140 faculty members at Oakcrest High School to start the 2003-2004
school year, including 6 guidance counselors and 5 members of the school's Adolescent
Study Team. The faculty continued to demonstrate commitment to professional development
with over 40.0% having earned master's degrees. A faculty attendance rate of 96.3% during
the 2002-2003 school year was another example of a commitment to excellence.
Additionally, almost half of the faculty enjoy a tenure in excess of 20 years. The school was
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departmentalized in structure and included 7 department supervisors in addition to the
principal and 3 vice principles.
Approximately 45% of the teachers at Oakcrest High School enjoy a tenure in excess
of 20 years. However, this number had been decreasing each year since 1995 as a result of
retirements. These experienced staff members had seen the school community and the
student body undergo significant racial and socioeconomic changes. Many resented these
changes because it was clear that the diversity of the student body presented a demanding
challenge for both the school and the faculty. For the most part, these experienced staff
members influenced the school setting by their desire to maintain the status quo. They could
be best described as the faculty members who were most resistant to change although
numerous curricular and process changes had taken place over the past ten years. These
changes included the expansion of AP course offerings from three to eleven, the
implementation of interdisciplinary instruction linking English with social studies and
science with mathematics, expanding foreign language course offering by adding Latin, and
the addition of six modem computer labs to the building. The influence of the majority of
the senior staff was considered as negative to the setting with respect to the increase in the
instructional time.
The remaining 55% of the teachers at Oakcrest High School had less than 20 years
experience. In fact, the largest growth in faculty members over the past 5 years had been
teachers who were hired with less than 1 year of experience. These new teachers and
teachers in the mid-career stage could be best described as the "movers and shakers" in the
building. They represented the staff members in the school who were implementing
innovative teaching strategies and programs in their classes; serving on committees;
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becoming involved in meaningful professional development activities; coaching sports or
serving as advisors to activity programs; and, in general, supporting school programs for the
benefit of the students.
The majority of these staff members were not resistant to change. In fact, they
welcomed it and had been major influences in numerous change efforts that had occurred
during the past 3 years. Specifically, these changes included the interdisciplinary curricular
programs linking English with social studies and science with mathematics that were
previously mentioned and the new inclusion program. The influence of the majority of the
new and mid-career teachers to the setting was considered as positive, and believed that they
would be supportive of the increase in instructional time intervention being proposed.
The Oakcrest High School administrative team, consisting of 7 department
supervisors, 3 vice principals, and the principal, had undergone significant changes during
the past ten years. Since 1992, the number of department supervisors had decreased from 10
to 7, and the number of vice principals had increased from 2 to 3. As of September 2003, 4
supervisors possessed less than 3 years of experience in their positions. Additionally, all
three vice principals possessed less than three years experience at Oakcrest High School.
Although the Oakcrest High School principal has been in the district for over 20 years, his
tenure as principal began in August 2003. The remaining administrators ranged in experience
in their positions from 8 to 20 years. One of the Oakcrest High School vice principals was
also a former Vice Principal of the Year as recognized by the National Association of
Secondary School Principals and the New Jersey Principals and Supervisors Association.
The Oakcrest High School administrative team members worked very closely with
one another in the process of administering the school. The working relationship between
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and among members of the administrative team was extremely positive. The team met
formally twice per month to discuss relevant issues at the school. The exchange of dialogue
in this setting was open and honest. Administrative team members met informally
throughout the period of time between formal meetings. The administrative team had served
as leaders in the implementation of numerous curricular and procedural changes at Oakcrest
High School over the past 3 years.
The superintendent of the GEHRHSD was completing his 8th year in the district. The
board of education, consisting of nine members, had experienced minimal turnover since
1992. Three members had served on the board for over 13 years. Additionally, four
different members possessed over 8 years of experience on the board, and the remaining two
members were in their 1st year of service. The superintendent and board of education were
fiscally conservative but were extremely supportive of programs that serviced students. The
board of education consistently required presentations by administrative personnel when new
programs were being proposed.
The Oakcrest High School PAC consisted of approximately 50 parents, students,
teachers, board of education members, supervisors, and administrators who met bimonthly to
discuss relevant issues at the school. The PAC had also been empowered by the
administrators to make recommendations for school improvement and had been instrumental
during the past 10 years in the annual selection of the school goals process required by the
New Jersey State Department of Education. The topic of increasing instructional time at
Oakcrest High School was the primary topic of the July 2003 PAC meeting. It was an
agenda item at all subsequent meetings since that meeting and received overwhelming
support from the committee. This committee supported increasing instructional time and
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was, therefore, considered to be a positive influence in support of the proposed intervention
strategy.
Along with the PAC, two additional key parent organizations at Oakcrest High
School included the Substance Abuse Task Force and the Human Relations Coalition. Also,
in existence at the school were nine athletic and activity booster clubs and organizations.
These key organizations were responsible for the development of several programs and
interventions to help Oakcrest High School students especially in the areas of substance
abuse counseling, self-esteem building, and peer mediation. These organizations were
instrumental in the process that resulted in swimming and crew being offered as new sports
programs in the district (Ciccariello, 2000).
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Chapter 2
Review of the Literature
Introduction
In schools across the world, bullying was occurring on a daily basis. Students are
picking on one another, intimidating those weaker, and completing violent acts. These
violent acts are being demonstrated in our homes, then brought into our schools and staying
with our students for the rest of their life. It was our responsibility as school officials,
parents, community members and as the students themselves to ensure that this behavior is
identified, counseled and ended. If this was done consistently, the positive impacts will
improve our society's future.
Review of the Problem
Bullying has been recognized as a public health problem in the United States (Elliot,
2001). Due to this problem, the New Jersey Department of Education has established a model
bullying policy for all public schools to enforce. (See Appendix A) Oakcrest High School has
adopted this policy and is required to introduce a bullying prevention program. This project
will identify those bullies, specifically female bullies within Oakcrest High School. These
girls will be identified based upon their discipline record from the previous year. In order to
be identified, the girl must have at least two incidences of aggressive behavior. Once chosen,
this group will be trained to identify bullying behaviors, properly report and ultimately
reduce the number of these behaviors within their school community by 10% from last year.
Review of the Major Concepts
In the United States, there are estimates of the percentage of students who report
being bullied during a single school year that range from 20% to about 30% (Haynie, Nansel
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Eitel, et al., 2001). Other indicators state that 75% of all students report having been bullied
sometime during their tenure as elementary and junior high students (Haynie et al., 2001).
These incidents do not stop when students come to high school. Considering it is the
responsibility of schools to provide a safe and secure environment to all of their students,
these reports are unacceptable.
Bullies and Their Behaviors
In order to improve these statistics, we must first identify bullies and their behaviors.
Every student has the ability to be a bully. However, there are proven reasons why students
bully. Some research states that most bullies are male, and assertive (Christie-Mizell, 2003).
Bullies are inclined to be older and stronger than their peers, assertive, and impulsive
(Mishner, 2003). Bullies tend to be somewhat unpopular but, unlike victims, may be popular
with a particular group of children (Mishner, 2003). The parents of bullies tend to be high in
conflict, authoritarian, harsh and inconsistent in discipline, thus sending mixed messages of
wrong and right (Tattum & Herbert, 1997). Parents also may communicate their view of the
child both directly (e.g., positive words, affection) and indirectly (e.g. through the home
environment) (Christie-Mizell, 2003). Children living in a home environments that includes
high levels of marital conflict, violence, and chaos, compared to a family climate where
marital harmony, parental warmth, and mutual respect flourish, has the potential to send very
different messages that may be internalized into the child's self concept (Christie-Mizell,
2003). Furthermore, while children from a wide array of socioeconomic backgrounds may
be involved in peer conflict, higher rates of behavior problems are reported among children
in families where economic and educational resources are low (Parcel & Menaghan, 1993).

12

Once these behaviors are learned, the psychological effects begin or problems at home are
too much, the students start to display aggressive behaviors at school.
These behaviors can mostly be defined as bullying, either direct or indirect. Direct
bullying includes all sorts of physical and verbal aggression, such as kicking, hitting,
threatening, name-calling, and insulting. Indirect bullying includes aspects of social
isolations such as ignoring, excluding, and backstabbing. Direct bullying is more frequent in
boys; indirect bullying is more frequent in girls (van der Wal et al., 2003). Bullying can also
become what is.known as mobbing; Mobbing is group bullying. One student might start the
mobbing behavior, but others join in because they fear they will not be accepted or they get
caught in the power trip (Bradley, 2003). Mobbing can also be compared to as barnyard
pecking, in when chickens isolate one chick and periodically nip it. No one assault is fatal,
but the accumulated attack of all the chickens eventually kills the chick (Bradley, 2003).
Effects of Bullying
The effects of bullying stay with students for the rest of their lives. Elliot (2001) a
presenter on bullying, stated that she did a conference in Iowa several years ago. She
explained that the governor of Iowa recalled his personal experience of when he was bullied.
He knew the name of the bully, exactly what had been done to him, exactly what he had done
about it and beyond that, he knew whether this person graduated from school and whether
this person became successful in life (Bradley, 2003). Many students bullied can also recall
the same information about their attackers. This impact that being bullied has on individuals
goes further than that. Children who persistently engage in bullying are more likely as adults
to experience poor physical health, depression, difficulties in sexual relationships,
involvement in criminal behavior and low socioeconomic attainment (Christie-Mizell, 2003).
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The American Medical Association also found that bullies are more likely to engage in
smoking and drinking (Elliot, 2001). Bullying has also been associated with an increased risk
of depression, suicidal ideation and loneliness (van der Wal et. al., 2003). Parents and
teachers have become concerned about bullying because children who display aggressiveness
toward peers usually persist in this pattern. Not only does disruptive behavior result in
rejection by peers but also includes academic difficulties, negative labeling by teachers, and
damaged self-concept (Christie-Mizell, 2003).
Bullying also has many societal effects. School shootings have become more
common in today's day and age. Over four years ago, Columbine High School in Littleton,
Colorado experienced a massacre all as a result of bullying. The students who carried out the
massacre were the victims of bullying. Of 37 different school shootings, two-thirds involved
attackers who "felt persecuted, bullied, threatened, attacked, or injured by others prior to the
incident" (Dake et al., 2003).
The Victims
So who are the people who are victimized by bullying? Students who are sometimes
smaller and weaker than others are bullied (Dake et al., 2003). Some victims were less
attractive, and had more odd mannerisms or physical disabilities than non-victimized
students (Dake et al., 2003). Approximately 25% to 30% of students with learning disabilities
are socially rejected, in comparison to 8% to 16% of their peers without learning disabilities
(Mishner, 2003). Students who do not have a strong support group of friends in school fall
victim to bullying because there is no one to stand up for the victim when the bullying
occurs. There was no strong evidence to prove any racial disparity among the victims.
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Character Education/Bullying Prevention Program
Due to bullying concerns and the deteriorating home and community values,
government officials have turned to schools to teach character education. Character
education teaches values that are deemed important by society. These character traits are
supposed to be a natural attitude or belief that determines a person's behavior in relation to
those around them. So teaching these traits can be difficult. Some of the character values that
are the core of character education are: respect for self, others and property; honesty, selfcontrol/discipline, perseverance, motivation, empathy, cooperation,
responsibility/dependability/accountability, integrity/fairness, kindness, forgiveness,
patriotism/citizenship, tolerance of diversity, humility, generosity, charity, and sportsmanship
(Bulach, 2002).
Furthermore, governments are even requiring schools to implement specifically a
Bullying Prevention Program based on character education. The program encourages
schools to survey students about the extent of the problem and to develop a system of
supervising students to reduce the occurrence of bullying. In the classroom, the program
calls for strictly enforced rules and regular meetings about those rules. On the individual
level, the program prescribes interventions with students who are bullies or have been
victims, as well as meetings with their parents (Eisenhower, 2003). In schools where the
program has been evaluated, there is a 50 percent or greater reduction in the frequency with
which students report being bullied or bullying others (Eisenhower, 2003).
Conclusion
There are several key factors that can prevent or stop bullying from occurring. Strong
family support prevents students from being bullied. A student's friends can be a deterrent to
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a bully. Trained school faculty, bus drivers, cafeteria workers, and custodians can all identify
bullying and put an end to it. If students know that they have a support system to go to, the
likelihood of bullying continuing is slim. If a bully knows that someone is going to stop
them, they are unlikely to continue their behavior. The bullying prevention program will
strive to identify, report and stop bullying in Oakcrest High School by joining together forces
for a safer school.
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Chapter 3
Design of the Study
Introduction
The focus of this study was to identify at-risk 10th grade girls within Oakcrest High
School who have had more than two instances of discipline infractions during their freshman
year. Once identified, these students were asked to be an active participant within a bullying
prevention program within Oakcrest High School. The bullying prevention program focused
on providing these students with leadership opportunities, training to identify bullying and
work to prevent bullying, and the skills to avoid negative situations. The overall goal of the
project was to reduce the number of discipline infractions for each student by 10%.
This study did not formally survey students due to the school's general practice of not
surveying students for research. The school does not prefer students to be issued a survey
tool for them to fill out.
General Description of the Research Design
The research design was comprised of comparing the discipline records from the
2002-2003 school year and the 2003-2004 school year. Information was also obtained and
analyzed from a group discussion of the participants.
Development and Design of the Research Instrumentation
The first instrument was one chart, per student, that compares the number of
discipline infractions in the 2002-2003 school year and the 2003-2004 school year.
(Appendix B) It includes the student's identification and the information for both years.
The second instrument was a list of discussion topics for the meeting with
participants. There is room for notes of the discussion. (Appendix C)

17

Description of the Sampling and Sampling Techniques
All of the students who participated in the bullying prevention program were part of
the sample.
Description of the Data Collection Approach
In identifying the girls, the study obtained a print out of all of the discipline
infractions caused by the 10th grade population during the 2002-2003 school year. The study
first identified all of the females from this print out. Then the study identified the students
who were deemed at-risk according to the guideline of 2 or more discipline infractions.
These students were then selected to be part of the organization.
These same students' discipline files were then obtained for the 2003-2004 school
year. The number of discipline infractions was then recorded and compared to that of the
previous year.
In addition, a group discussion of the impact that participating in this organization has
had on them occurred. Students discussed the positives and negatives of the past year.
Feedback of the organization was obtained and recommendations were compiled to improve
upon the program in future years.
Description of the Data Analysis Plan
Each student's discipline record was recorded. The amount that the student's
discipline increased or decreased was analyzed on an individual basis. Then a comparison of
all of the participants increased or decreased percentage of infractions was documented.
Then using the feedback from students on the positives and negatives of the program,
conclusions were drawn of the success or lack of success in the program.
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Chapter 4
Presentation of the Research Findings
Introduction
In the beginning of the year, there was a plan. The plan was to bring together a group
of girls who had at least two instances of discipline, provide them with guidance, leadership
opportunities, training and the empowerment to help others. The advisors of the organization
had many great ideas for what programs could be offered to these young ladies. The
programs offered to the anti-bullying participants were designed to incorporate these students
into events that would not normally be offered to them. The programs had to give them a
picture of what it is to be looked at positively and had to give them something to work for.
The program started by having at least one meeting a month with the girls. At the
meetings, the students would plan for upcoming events and discuss what had been going on.
At the earlier meetings, the focus was on the intention of the program. The girls were asked
to create a vision for the program. The purpose of this activity was to have the students fully
embrace the program and make it their own. The study felt that it was very important for
these girls to have an invested interest in the program.
The first program that the girls participated in was the Project Pride program. This
program brought 2 male and 2 female inmates to the school to talk to the freshman students
about the importance of making smart decisions in your life. After the assembly, these
inmates had lunch with our students. They talked to them as a small group. They gave
incredible advice to the students and really got them thinking about the decisions they had
made so far in their lives. As a follow-up activity, the girls wrote letters to the inmates
thanking them for coming to our school.
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The second program was a two part program for our students. Nate Tyrell from
Organizational Growth and Development came to our school on two separate occasions to
discuss bullying and to train our students to identify bullying. This program provided the
girls with a heightened awareness of bullying activity.
Then the girls served as ushers to a number of school wide activities. One of the most
significant activities was the Varsity Scholar Award Ceremony. At this event, our students
heard a number of leaders from our school and communities speak and ultimately had the
opportunity to help run a major event in our school.
The girls then participated in the Women's Breakfast. The Social Studies Club set up
a breakfast that invited successful women from the community to attend. These women
spoke to selected female students from our school. The focus of the breakfast is to inspire
young girls to become successful and to make the most of their life.
The culminating event for our students was training to speak to 8t h grade at-risk girls
in our sending districts. Our school resource officer trained the girls how to speak to these
students. After the training, they went to our largest sending school district and spoke to 6
girls who had a serious history of discipline problems within their school. The girls spoke to
these 8th grade students for about one hour. Since this assembly, S of the 6 8th grade girls
have not had one discipline incident.

If at-risk students are included in a school program, will their rate of discipline decrease by at
least 10%?
The main focus of the program was to give the students something to work for and a
reason for being at school. The program felt that if they were invested in their school then
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they would not want to be focused on for their negative behavior, but for their positive
contributions to their school.
These girls were asked to be part of the program because of their discipline records
from the previous year. Their discipline records from their 9 th grade school year were then
be compared to their discipline records during their 10th grade school year, the year that they
were part of this program. (See Appendix B)
All of the girls in the program decreased their discipline records by at least 10%.
Many of them, decreased their discipline records by more than 50%. Some even made a
complete turn around and did not have one incident of discipline while part of the program.
What personal impact was made on the students by being part of the anti-bullying program?
One of the meetings, held with the students, focused on getting feedback from the
students. Continuous feedback is important to continue the students' feelings of having a
vested interest in the program. We asked the students a number of questions to get the
important feedback necessary. (Appendix C)
The first question asked was, "What were your feelings about first being chosen to
participate in the program?" The students responded in a number of ways, including: "It
made me feel special." "I was excited to be chosen to be part of something that not everyone
could be a part of." "I thought that it would be fun."
The second question asked, "Why do you think you were chosen?" Many answered
that they thought that it was because they got in trouble a lot before.
The third question asked, "What do you think you have gained from participating in
the program?" Some of the answers were, "I think I've gained respect for certain people, and
that everyone's their own unique person." "I've gained more confidence in talking to people
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and more respect for the school." "I've gained more respect and trust in people." "I want to
do better in school." "I've gained more maturity and learned to make better decisions." "I've
gained respect for my mom and my peers." "My grades have improved a lot." "I've gained
more maturity." "I've been making better decisions."
The fourth question asked, "What did you not like about the program?" Some of the
answers were, " I didn't like the one speaker who talked about bullying." "I didn't like being
put on probation, when I fought someone. However, I won't be on probation again."
The fifth question asked, "What did you like about the program?" The answers were:
"I liked the members of the program." "I liked when the inmates came and spoke to us." "I
liked everything, mostly helping people." "I liked being a role model." "I liked Reggie
Dawbs." "1 liked being looked up to."
The next question asked, "If you could add anything to the program, what would it
be?" Overall, the answers were the same. They all wanted more projects and to add more
people.
They were then asked, "Would you still like to participate in the program in the
future?" All answered yes.
Finally they were asked, "Have you changed personally in any way because of the
program?" The answers included, "Yes, I've learned to deal with my problems better."
"Yes, I care more about what people think and how they feel." "Yes, I am more tolerant and
it gives me a purpose not to misbehave."
Should this program continue- was it worthwhile?
It was clear, with the feedback from the girls and the results of their discipline records
that the program should continue. This program was very beneficial to the girls and to the

22

school. Some of the habitual discipline offenders of the school were no longer a major
problem. Overall, this program did continue to benefit all involved.
Conclusion
High school can be a very difficult institution for some individuals. If you were a
student and did not participate in sports or the "typical" clubs within a high school, there
were very few opportunities for you to have felt a sense of belonging in your school.
Students who felt a sense of belonging in their schools were more likely to succeed. These
students were more likely to give back to their schools and were more likely to be concerned
about how others perceived them or what their teachers and administrators thought about
their behaviors. They developed more of a sense of ownership over their behaviors. This
improvement helped these students become more successful in their futures.
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Chapter 5
Conclusions, Implications, and Further Study
Conclusions and Implications of Study on Leadership Skills
When the students began the program, it was thought that there was a lot to teach
them. However, the girls taught the school community a lot. There were many doubts that
the girls would make a turn around. It was thought that there was going to be a lot of
struggling this year with them and seeing very little improvement. However, they taught the
school community that all these girls were looking for was something to be a part of. They
wanted someone to make an effort with them and believe in them. Once we believed in
them, they began to believe in themselves. They wanted to make an effort to change. This
proved that as educational leaders, the focus needs to be on all of the students and
opportunities to succeed need to be provided.
Implications of Study on Organizational Change
This study has changed our school system. Prior to this study, there was no
significant focus on these students, other than continuing to discipline them. Now these
students are focused on in a positive light. The school system was taking a more proactive
approach with these students and they responded well.
Further Study
This study should continue until these students graduate. The information provided
in this research would be more beneficial, if it could be determined that the individuals have
genuinely changed and not just temporarily.

24

References
Bradley, M.O., (2003, August 10). School environment plays crucial role [Final Edition].
The Sunday Patriot-News, p. H2.
Bulach, C.R., (2002). Implementing a character education curriculum and assessing its
impact on student behavior. The ClearingHouse, 76, 79-84.
Bullock, J.R., (2002). Bullying among children. ChildhoodEducation, 78, 130-134.
Christie-Mizell, C.A., (2003). Bullying: The consequences of interparental discord and
child's self-concept. Family Process, 42, 237-247.
Ciccariello, S. (2000). The effect of increased instructional time on the academic
achievement of students attending Oakcrest high school. Unpublished doctoral
dissertation, Nova University, Florida.
Dake, J.A., Price, J.H., & Telljohann, S.K. (2003). The nature and extent of bullying at
school. The Journalof School Health. 73, 173-184.
Eisenhower, J., (2003, August 19). As new school year nears, face up to reality bullies [First
Edition]. Morning Call, p. A15.
Elliot, V.S., (2001). AMA recognizes bullying as public health problem. American Medical
Association. 44, 32-33.
Haynie, D.L., Nansel, T., Eitel, P., Crump, A., Saylor K., Yu, K., & Simons-Morton, B.
(2001). Bullies, victims, and bully/victims: Distinct groups of at-risk youth. Journal
of Early Adolescence, 21, 29-49.
Hymowitz, K.S., (2003). The return of character education? Public Interest, 151, 104-111.
Macy, B., (2003, August 25). Getting a handle on the bullies [Metro Edition]. Roanoke
Times & World News, p. 1.
Mishner, F., (2003). Learning disabilities and bullying: Double jeopardy. Journalof
Learning Disabilities,36, 336-350.
New Jersey State Department of Education. (2003). New Jersey School Report Card GEHRHSD. Retrieved September 9, 2003 from the World Wide Web:
http://nj.evalsoft.com/njPDF/menu 1/result_display4632.asp.
New Jersey State Bullying Policy, NJSA 18A: 37-15 (3)(b)(2)
Parcel, T.L., & Menaghan, E.G., (1993). Family social capital and children's behavior
problems. Social Psychology, 56, 120-135.

25

Peterson, R.L., (2001). Creating school climates that prevent school violence. The Social
Studies, 92, 167-176.
Tattum, D., & Herbert G., (1997). Bullying: Home, school and community. London: David
Fulton Publishers.
Twemlow, S.W., Fonagy, P., & Sacco, F.C. (2002). Feeling safe in school. Smith College
Studies in Social Work, 72, 303-329.
van der Wal, M.F., M de Wit, C.A., & Hirasing, R.A. (2003). Psychosocial health among
young victims and offenders of direct and indirect bullying. Pediatrics,111, 13121322.
Woosley, L., (2003, August 25). Tormenters & their targets [Final Home Edition]. Tulsa
World, p. D1.

26

Appendix A
New Jersey Department of Education
Model Bullying Policy

27

MODEL POLICY
PROHIBITING HARASSMENT, INTIMIDATION AND BULLYING
ON SCHOOL PROPERTY, AT SCHOOL-SPONSORED FUNCTIONS
AND ON SCHOOL BUSSES
BACKGROUND
Legislation (N.J.S.A. 18A:37-13 et seq.) enacted on September 6, 2002 requires
each school district to adopt, by September 1, 2003, a policy prohibiting
harassment, intimidation and bullying on school property, at school-sponsored
functions and on school busses. To assist each school district in developing
these policies, the legislation also requires the Commissioner of Education to
develop and issue a model policy applicable to grades kindergarten through
12, by December 1, 2002.
Under N.J.S.A. 18A:37-15, each school district is granted local control over the
contents of the policy and ancillary procedures, but, at a minimum, the ten
components listed in the authorizing statute must be included in a school
district's policy prohibiting harassment, intimidation and bullying. Some of
the provisions of the authorizing statute call for the school district to
stipulate the consequences and appropriate remedial actions for the
following instances: 1) persons violating the policy; 2) persons who engage in
reprisal or retaliation against someone who reports a violation of the policy; and
3) persons who falsely report allegations of harassment, intimidation or
bullying as a means of retaliation or as a means of harassment, intimidation
or bullying. Another provision of the statute requires the school district's policy
to articulate the range of different measures a school will take to respond
to violations of the policy.
The New Jersey Department of Education (NJDOE) recognizes that
decisions about consequences and actions to be taken in response to
violations of policies prohibiting harassment, intimidation and bullying should
take into consideration the unique circumstances of the acts and the persons
involved, as well as the unique conditions and characteristics in each school
district. The NJDOE also recognizes that these decisions must comport with
existing school district policies, including those that address the provisions of
N.J.A.C. 6A:16, Programs To Support Student Development, in general, and
N.J.A.C. 6A:16-5.1, Code of student conduct, in particular, as well as the
provisions of the district's Memorandum of Agreement Between Education and
Law Enforcement Officials, pursuant to N.J.A.C. 6A:16-6, Law Enforcement
Operations For Substances, Weapons, and Safety.
The policy must conform to the case law and statutes, including Saxe v State
College Area School Dist., 240 F. 3d 200 (3d Cir. 2001); Davis v. Monroe County
Board of Education, 526 U.S. 629 (1999); N.J.S.A. 2C:33-4, Harassment;
N.J.S.A. 10:5-1 et seq., Law Against Discrimination; N.J.S.A. 18A:36-20,
Discrimination; prohibition; N.J.S.A. 18A:38-5.1, No child to be excluded from

school because of race, etc. Districts should also consult guidance documents,
including .Recommended Guidelines for School Personnel for the Management
of Student Sexual Harassment in Schools. signed by the Commissioners of the
New Jersey Department of Education and Human Services and the New
Jersey Attorney General on February 22, 2000. Additional resources are
included at the end of his document.
POLICY FORMAT
For the reasons explained above, the model policy provided below is written in a
format that provides guidance for each school district to use in developing its own
policies. This model policy spells out the provisions that a district policy must
include; suggests model language, where appropriate; and notes issues for a
district to consider in developing a policy that fits its own unique situations and
that is consistent with existing policies. The model policy has been developed to
address each provision of the statute, in sequence. However, nothing in the
model policy or in the legislation is meant to preclude a school district from
including additional provisions, or from using language and formats that are
consistent with each district's board-approved policies and procedures.
SAMPLE MODEL POLICY
PROHIBITING HARASSMENT, INTIMIDATION AND BULLYING
1. Statutory Requirement

The policy shall contain a statement prohibiting harassment, intimidation or
bullying of a student. N.J.S.A. 18A:37-15 (3)(b)(1)
Model Policy Language
The board prohibits acts of harassment, intimidation or bullying.
A safe and civil environment in school is necessary for students to learn and
achieve high academic standards; harassment, intimidation or bullying, like other
disruptive or violent behaviors, is conduct that disrupts both a student.s ability to
learn and a school's ability to educate its students in a safe environment; and

since students learn by example, school administrators, faculty, staff and
volunteers should be commended for demonstrating appropriate behavior,
treating others with civility and respect, and refusing to tolerate harassment,
intimidation or bullying.
Issues for Consideration
Although not required, a statement of purpose is helpful to clearly

establish the goal of the policy.

*The board may consider parallel expectations against
harassment, intimidation and bullying to include employees,
visitors and volunteers; however, care should be taken to ensure
that policies for these groups are consistent with the case law,
federal and state laws, regulations and policies, including, but not
limited to, those against hazing, bias crimes and assaults, as well
as the district's board-approved policies, procedures and
agreements.
2. Statutory Requirement

The policy shall contain a definition of harassment, intimidation or bullying no
less inclusive than:
Harassment, intimidation or bullying means any gesture or written, verbal or
physical act that is reasonably perceived as being motivated either by any actual
or perceived characteristic, such as race, color, religion, ancestry, national
origin, gender, sexual orientation, gender identity and expression, or a mental,
physical or sensory handicap, or by any other distinguishing characteristic, that
takes place on school property, at any school-sponsored function or on a school
bus and that:
a. a reasonable person should know, under the circumstances, will have
the effect of harming a student or damaging the student's property, or
placing a student in reasonable fear of harm to his person or damage to his
property; or
b. has the effect of insulting or demeaning any student or group of students in
such a way as to cause substantial disruption in, or substantial interference with,
the orderly operation of the school. N.J.S.A. 18A:37-15 (3)(b)(2)
Model Policy Language

Harassment, intimidation or bullying means any gesture or written, verbal or
physical act that takes place on school property, at any school-sponsored
function or on a school bus and that:
a. is motivated by any actual or perceived characteristic, such as race,
color, religion, ancestry, national origin, gender, sexual orientation, gender
identity and expression, or a mental, physical or sensory disability; or,
b. by any other distinguishing characteristic; and
c. a reasonable person should know, under the circumstances, that the act(s) will
have the effect of harming a student or damaging the student.s property, or
placing a student in reasonable fear of harm to his person or damage to his
property; or

d. has the effect of insulting or demeaning any student or group of students in
such a way as to cause substantial disruption in, or substantial interference with,
the orderly operation of the school.
Issues for Consideration
Districts should make it clear that the policy includes the motivating factors set
forth in the authorizing statute (N.J.S.A. 18A:37-14). Not all acts of bullying,
however, are motivated by characteristics such as the target's race, color,
religion, gender or sexual orientation. Some acts of bullying are simply
one child exercising power and control over another either in isolated
incidents (e.g., intimidation, harassment) or patterns of harassing or
intimidating behavior (e.g., bullying). If the district chooses to consider acts of
bullying not motivated by the factors identified in the authorizing statute, they
should take care to ensure that any expansion of the motivating factors should be
consistent with the case law, Federal and State statutes, regulations and policies
and the districts' board-approved policies and procedures.
3. Statutory Requirement

The policy shall include a description of the type of behavior expected from each
student. N.J.S.A. 18A:37-15 (3)(b)(3)
Model Policy Language

The board of education expects students to conduct themselves in keeping
with their levels of development, maturity and demonstrated capabilities with
a proper regard for the rights and welfare of other students and school staff, the
educational purpose underlying all school activities, and the care of school
facilities and equipment.
The board of education believes that standards for student behavior must
be set cooperatively through interaction among the students,
parents/guardians, staff and community members, producing an atmosphere
that encourages students to grow in self- discipline. The development of this
atmosphere requires respect for self and others, as well as for district and
community property on the part of students, staff and community members.
The board of education believes that the best discipline is self-imposed, and that
it is the responsibility of staff to use disciplinary situations as opportunities to help
students learn to assume and accept responsibility for their behavior and
the consequences of their behavior. Staff members who interact with students
shall apply best practices designed to prevent discipline problems and encourage
students' abilities to grow in self-discipline.
Based on broad community involvement (i.e., the use of a process that
includes representation of parents/guardians and other community
representatives, school employees, volunteers, students and administrators

for the purpose of providing input regarding the development and content of the
policy that is based on accepted core ethical values), the board of education shall
develop general guidelines for student conduct and shall direct development of
detailed regulations suited to the age levels of the students and the mission
and physical facilities of the individual schools. Board policy requires all students
in the district to adhere to the rules and regulations established by the school
district and to submit to such disciplinary measures as are appropriately assigned
for infraction of these rules.
The chief school administrator shall provide annually to students and their
parents/guardians the rules of the district regarding student conduct, and the
policy shall appear in all publications of the school district's comprehensive
rules, procedures and standards of conduct for schools within the school
district, including the student handbook. Provisions shall be made for informing
parents/guardians whose primary language is other than English.
The policy shall:
A. Describe student responsibilities, including the requirements for students to
conform to reasonable standards of socially acceptable behavior; respect the
person, property and rights of others; obey constituted authority; and respond to
those who hold that authority;
B. Address appropriate recognition for positive reinforcement for good conduct,
self-discipline, good citizenship and academic success.
C. Explain student rights; and
D. Identify disciplinary sanctions and due process.
Issues for Consideration
The goal of this section is to explain global expectations for student conduct
while leaving school administrators with the flexibility to define schoolspecific rules of conduct that are informed by the ages and abilities of
students and the unique characteristics of the school. Per the provisions of the
authorizing statute, the procedures should be included as a part of the board
approved policy. The district should give consideration to involving a broad-base
of community members and organizations, including faith-based, health and
human service, business and law enforcement, in the development of the
policy.
Since bystander support of harassment, intimidation or bullying can support
these behaviors, districts should consider including a statement prohibiting
active or passive support for harassment, intimidation or bullying. The district
should encourage students to support students who walk away from these acts
when they see them, constructively attempt to stop them or report them to the
designated authority.
4. Statutory Requirement

The policy shall include the consequences and appropriate remedial actions for a
person who commits an act of harassment, intimidation or bullying. N.J.S.A.
18A:37-15 (3)(b)(4)

Model Policy Language
In determining the appropriate response to students who commit one or
more acts of harassment, intimidation or bullying, school administrators should
consider the following factors: the developmental and maturity levels of the
parties involved, the levels of harm, the surrounding circumstances, the nature
of the behaviors, past incidences or past or continuing patterns of behavior,
the relationships between the parties involved and the context in which the
alleged incidents occurred. Concluding whether a particular action or incident
constitutes a violation of this policy requires a determination based on all of the
facts and surrounding circumstances. It is only after meaningful consideration
of these factors that an appropriate consequence should be determined,
consistent with the case law, Federal and State statutes, regulations and
policies, and district policies and procedures. Consequences and appropriate
remedial action for students who commit acts of harassment, intimidation or
bullying may range from positive behavioral interventions up to and including
suspension or expulsion.
Issues for Consideration
The response to students who commit one or more acts in violation of this policy
should be determined based on the totality of the circumstances. Responses
ranging from positive behavioral interventions to expulsion should be considered,
consistent with the framework of the existing Federal and State case law,
statutes, regulations and policies and district policies and procedures. In all
cases, the district should attempt to actively involve parents in the remediation of
the behavior(s) of concern.
5. Statutory Requirement

The policy shall include a procedure for reporting an act of harassment,
intimidation or bullying, including a provision that permits a person to report
an act of harassment intimidation or bullying anonymously; however, this shall
not be construed to permit formal disciplinary action solely on the basis of an
anonymous report. N.J.S.A. 18A:37-15 (3)(b)(5)
Model Policy Language

At each school, the principal or the principal's designee is responsible for
receiving complaints alleging violations of this policy. All school employees are
required to report alleged violations of this policy to the principal or the principal's
designee. All other members of the school community, including students,

parents, volunteers and visitors, are encouraged to report any act that may be a
violation of this policy. While submission of the report form is not required, the
reporting party is encouraged to use the report form available from the principal
of each building or available at the school district office. Oral reports also shall be
considered official reports. Reports may be made anonymously, but formal
disciplinary action may not be based solely on the basis of an anonymous report.
Issues for Consideration
The goal of a reporting procedure is to encourage reports of alleged violations of
this policy by making the reporting process simple and non-threatening. The
district should consider every mechanism available to them to facilitate reporting,
including web-based reporting mechanisms and locked boxes located in areas of
the school where reports can be submitted without fear of being observed.
6. Statutory Requirement
The policy shall include a procedure for prompt investigation of reports of
violations and complaints, identifying either the principal or the principal's
designee as the person responsible for the investigation. N.J.S.A. 18A:37-15

(3)(b)(6)
Model Policy Language
The principal and/or the principal's designee is responsible for determining
whether an alleged act constitutes a violation of this policy. Inso doing, the
principal and/or the principal's designee shall conduct a prompt, thorough and
complete investigation of the alleged incident.
Issues for Consideration
School districts are encouraged to use existing policies and procedures,
including those used to investigate allegations of violations of the districts. codes
of student conduct, as appropriate. School districts are also encouraged to
establish record keeping policies and procedures that create a defensible record
that demonstrates the district's efforts to reduce incidents of harassment,
intimidation and bullying, and that facilitate the evaluation of districts' efforts to
reduce incidents of harassment, intimidation and bullying.
7. Statutory Requirement
The policy shall contain the range of ways in which a school will respond
once an incident of harassment, intimidation or bullying is identified. N.J.S.A.

18A:37-15 (3)(b)(7)
Model Language

Some acts of harassment, intimidation or bullying may be isolated
incidents requiring that the school respond appropriately to the individuals
committing the acts. Other acts may be so serious or parts of a larger pattern of
harassment, intimidation or bullying that they require a response either at the
classroom, school building or school district levels or by law enforcement
officials.
Consequences and appropriate remedial actions for students who commit
an act of harassment, intimidation or bullying range from positive behavioral
interventions up to and including suspension or expulsion, as permitted under
N.J.S.A. 18A:37-1, Discipline of Pupils.
In considering whether a response beyond the individual level is appropriate, the
administrator should consider the nature and circumstances of the act, the level
of harm, the nature of the behavior, past incidences or past or continuing
patterns of behavior, and the context in which the alleged incident(s)
occurred. Institutional (i.e., classroom, school building, school district)
responses can range from school and community surveys, to mailings, to focus
groups, to adoption of research-based bullying prevention program models, to
training for certificated and non-certificated staff, to participation of parents and
other community members and organizations, to small or large group
presentations for fully addressing the actions and the school's response to the
actions, in the context of the acceptable student behavior and the consequences
of such actions and to involvement of law enforcement officers, including school
resource officers.
Issues for Consideration
Every incident of harassment, intimidation or bullying requires that the district
respond appropriately to the individual who committed the act. The district is
encouraged to set the range of responses, including individual, classroom,
school or district level responses, as appropriate. Individual responses can
include positive behavioral interventions (e.g., peer mentoring, short-term
counseling, life skills groups) and punitive actions (e.g., in-school
suspension, expulsion). Classroom responses can include class discussions
about an incident of harassment, intimidation or bullying, role plays,
research projects, observing and discussing audio-visual materials on these
subjects and skill-building lessons in courtesy, tolerance, assertiveness and
conflict management. School responses can include theme days, learning
station programs, parent programs and information disseminated to students
and parents. District-wide responses can include community involvement in
policy review and development, professional development programs, adoption
of curricula and coordination with community-based organizations (e.g., mental
health, health services, health facilities, law enforcement, faith-based).

In addition, the district should make resources (e.g., counseling) available to
individual victims of harassment, intimidation and bullying and respond in a
manner that does not stigmatize victim(s). Social skills training provided for
all students is an example of a school or district-level response for
addressing victimization.
The school district is reminded that the required Memorandum of Agreement
Between Education and Law Enforcement Officials (N.J.A.C. 6A:16-6.2(b)12)

defines the conditions by which school officials are required to report suspected
hate crimes or bias-related acts to law enforcement authorities. Since some acts
of harassment, intimidation or bullying may be bias-related acts and potentially
hate or bias crimes, school officials must report to law enforcement officials either
serious acts or those which may be part of a larger pattern.
Statutory Requirement
The policy shall contain a statement that prohibits reprisal or retaliation
against any person who reports an act of harassment, intimidation or bullying
and the consequence and appropriate remedial action for a person who
engages in reprisal or retaliation. N.J. S.A. 18A:37-15 (3)(b)(8)

Model Policy Language
The school district prohibits reprisal or retaliation against any person who reports
an act of harassment, intimidation or bullying. The consequence and appropriate
remedial action for a person who engages in reprisal or retaliation shall be
determined by the administrator after consideration of the nature and
circumstances of the act, in accordance with case law, federal and state
statutes and regulations and district policies and procedures.
Issues for Consideration

Acts of reprisal or retaliation can have a chilling effect on a school environment
and can create an atmosphere where alleged violations of this policy are
not reported. It is important to establish and maintain the norm that all
suspected acts of reprisal or retaliation are taken seriously and appropriate
responses are made, in accordance with the totality of the circumstances.
Inconsistent applications of appropriate responses to acts of reprisal or retaliation
can contribute to the culture of violence that this policy is intended to prevent.
Statutory Requirements
The policy shall contain the consequences and appropriate remedial action for a
person found to have falsely accused another as a means of harassment,
intimidation or bullying. N.J.S.A. 18A:37-15 (3)(b)(9)

Model Policy Language
Consequences and appropriate remedial action for a student found to have
falsely accused another as a means of harassment, intimidation or bullying
range from positive behavioral interventions up to and including suspension or
expulsion, as permitted under N.J.S.A. 18A:37-1, Discipline of Pupils.
Consequences and appropriate remedial action for a school employee found to
have falsely accused another as a means of harassment, intimidation or
bullying shall be disciplined in accordance with district policies, procedures
and agreements. Consequences and appropriate remedial action for a visitor
or volunteer, found to have falsely accused another as a means of
harassment, intimidation or bullying shall be determined by the school
administrator after consideration of the nature and circumstances of the act,
including reports to appropriate law enforcement officials.
Issues for Consideration
School districts are encouraged to consider the totality of the circumstances
surrounding individuals who falsely accuse others as a means of harassment,
intimidation or bullying.
Decisions about consequences and appropriate remedial action should be
consistent with existing case law, federal and state statutes and regulations and
district policies and procedures.
Statutory Requirement
The policy shall contain a statement of how the policy is to be publicized,
including notice that the policy applies to participation in school-sponsored
functions. N.J.S.A. 18A:37-15 (3)(b)(10
Model Language
The policy shall be disseminated annually to all school staff, students and
parents, along with a statement explaining that it applies to all acts of
harassment, intimidation and bullying that occur on school property, at schoolsponsored functions or on a school bus.
The chief school administrator shall develop an annual process for discussing the
school district policy on harassment, intimidation and bullying with students.
Issues for Consideration
The goal of this policy is to foster a safe and disciplined environment that is
conducive to learning, where individuals treat one another with civility and

respect. To accomplish this goal, the policy must be widely disseminated to
inform everyone in the school and community of its provisions. A range of
options are available to districts for publicizing the policy, including posting the
policy in public buildings or in publications (e.g., newsletters, newspapers,
web-sites, list serves, e-mail), utilization of the audio-visual media (e.g.,
public cable access, radio, public television), mailing copies, requiring all
employees, students and parents to sign a written statement indicating that
they have received and read the policy and agree to abide by the provisions
of the policy and reviewing the policy at public meetings. While multiple
methods for publicizing the policy can increase the chances of public
awareness, support and compliance, school districts are encouraged to use the
strategies that fit their unique situations.
Establishment of Bullying Prevention Programs
Statutory Provisions
Pursuant to N.J.S.A.: 37-17(5)(c), information regarding the district's policy
against harassment, intimidation and bullying shall be incorporated into a
school's employee training program.
Pursuant to N.J.S.A.: 37-17(5)(a), the district and its schools are encouraged to

establish bullying prevention programs, and other initiative involving school
staff, students, administrators, volunteers, parents, law enforcement and
community members.
Pursuant to N.J.S.A.: 37-17(5)(b), the school district is encouraged to, and

if funds are appropriated for these purposes are required to:
1) provide training on the school district's harassment, intimidation and
bullying policies to school employees and volunteers who have significant
contact with students; and
2) develop a process for discussing the school district's harassment,
intimidation and bullying policies with students.
Issues for Consideration
Staff members should be encouraged to become trained in skills and
strategies for developing student self-discipline and to apply best practices

for positive behavioral interventions. It is particularly important to use the
policy as an opportunity to prepare staff to prevent and effectively intervene
with instances of harassment, intimidation and bullying, as well as use the
policy as a prevention tool by explaining to students the district's expectations
for their behavior, consistent with the provisions of the district's policy. For
students to demonstrate preferred behaviors, it is important that they have a

clear understanding of the district's expectations under the policy, the
reasons for and benefits of the policy, as well as the consequences for
violations of the policy.
It is through explanation and dialogue with students and staff that the district can
clearly distinguish, for example, friendly teasing and rough and tumble play from
harassment, intimidation and bullying. It is also through discussion that the
district can help students and staff discern between telling or responsible
reporting. (which is intended to keep someone from getting hurt) of acts of
harassment, intimidation and bullying from ratting or tattling. The district is
encouraged to use experiential learning techniques, such as role play
situations and other demonstration and modeling strategies in its information
activities for students and staff.
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Anti-Bullying Meeting
Discussion Panel
©Participantswill discuss the following questions in relation to their
experiences within the program.

1. What were your feelings about first being chosen to participate in the program?

2. Why do you think you were chosen to participate?

3. What do you think you have gained from participating in the program?

4. What did you not like about the program?

5. What did you like about the program?

6. If you could add anything to the program, what would it be?

7. Would you still like to participate in the program in the future?

8. Have you changed personally in any way. because of the program?
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